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Abstract
The primary purpose of this paper is to present a vision
of potential technology application as an effective teaching
aid for English instruction in the People's Republic China
(hereafter referred to as China). In order to provide a clear
picture of why technology should be applied in English
teaching situations in China, major factors influencing the
current English teaching methodologies-grammar translation
and audiolingual method-have been analyzed. A theoretical
analysis of modern Western teaching pedagogy, the
communicative approach, has been explored to offer an indepth understanding of foreign language learning and teaching
processes. The close relationship of the communicative
approach and technology application has also been examined. A
scientific understanding of the necessity of technology
application in language teaching has been investigated in the
United States, and this understanding has a profound
influence on instruction. All these factors can offer a
blueprint for English instruction in China. Finally, some
suggestions are made regarding how to overcome the barriers
of adopting and adjusting the communicative-oriented approach
and technology application for the unique instructional
context of China.

TABLE OF CONTENTS
CHAPTER I

Page
INSTRUCTION . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 2
Problem Statement . . . . . . . . . . . . . . . . . . . . . . . . . . . 2
Significance of the Research . . . . . . . . . . . . . . . . 3
Purpose of the Research Paper . . . . . . . . . . . . . . . . 4
Limitation of this Research . . . . . . . . . . . . . . . . . . 5

CHAPTER II -- ANALYZING ENGLISH TEACHING METHODS
IN CHINA . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 6
Overview . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 6
Restriction of Gatekeeping Examination ....... 7
Lacking of Authentic Textbook Resources ...... 9
Teacher Belief about Language Learning ....... 9
Cultural Effect . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 11
Teachers' Limitation of Self Proficiency ..... 12
Chapter III -- LITERATURE REVIEW OF THE C011MUNICATIVE
APPROACH AND ITS THEORETIC FOUNDATION ... 15
Brief Introduction of the Communicative
Approach . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 16
General Concepts of Efficient Foreign
Language Learning Principles . . . . . . . . . . . . . 18
General Concepts of Effective Foreign
Language Teaching Principles ............. 20
Second Language Acquisition . . . . . . . . . . . . . . . . . . . 22
Importance of Cultural Awareness
in Foreign Language Teaching ............. 24
Authentic Materials . . . . . . . . . . . . . . . . . . . . . . . . . . . 25

CHAPTER IV -- IMPORTANCE OF TECHNOLOGY APPLICATION
IN FOREIGN LANGUAGE INSTRUCTION ............. 28
History Overview of Technology Application
in Foreign Language Instruction ......... 28
Visual Presentation and Audio Reception ......... 30
Computer Assisted Instruction and Education
On-line . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 32
CHAPTER V -- POTENTIAL TECHNOLOGY APPLICATION IN
ENGLISH INSTRUCTION IN CHINA . . . . . . . . . . . . . . . . . . 39
Current Status of Technology Application in
English Teaching . . . . . . . . . . . . . . . . . . . . . . . . . . . 39
Barriers
Limitation of Technology Resources . . . . . . . . . . . . . . . 41
Administrative Issues . . . . . . . . . . . . . . . . . . . . . . . . . . . . 42
Teachers' Resistance . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 43
Research Gap . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 44
Suggestions for Recommendation
Changing Ideas . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 44
Changing Teaching Methods . . . . . . . . . . . . . . . . . . . . . . . . 45
Learning Directly from Foreign Countries ......... 46
Preservice and Inservice Teaching Training ....... 47
CHAPTER V -- CONCLUSION . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 50
REFERENCES . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 51

CHAPTER I
Introduction
Problem Statement
Current attention has been focused on the reform of
English teaching methodologies in China, simply because the
importance of communicative competence of English has been
recognized as a necessity for international communication and
trade as well as access to advanced technology development and
academic exchange in the world. Within the past two decades,
there has been a serious debate regarding the value of
conflicting methodologies: some methodologies emphasize the
importance of the traditional Chinese way of teaching and
learning, reflecting the grammar translation and audiolingual
orientations (Harvey, 1985; Samson, 1984; Ting, 1987; Wang,
1986); other methodologies emphasize the value of adopting
Western approaches, which reflect the communicative approach
(Huang & Naerssen, 1987; Penner, 1995; Spencer, 1986). An
increasingly loud voice has been heard to urge discarding the
traditional grammar and audiolingual teaching methods and
adopting modern Western English teaching pedagogies in China
(Anderson, 1993; Burnaby & Sun, 1989).
Serious efforts have been made to improve and develop the
most effective materials and methods to teach English, as well
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as to train teachers on a national scale. However, progress is
slow. In China most teachers of English have a deeply rooted
belief that traditional teaching methods are the most
appropriate way of efficient instruction in China; these
teachers are strongly resistant to the communicative approach
and technology application in their teaching. As a
consequence, a consensus for developing an ideal methodology
is still far away; first, however, the basic guiding
principles needed to solve the existing problems must be
identified.
Significance of the Research
As technology is reshaping the world in our present
"Information Age", and linking our world into a "global
village", its potential impact on the processes of teaching and
learning seems limitless. Current attention has been focused on
transforming teaching through technology (Milone, 1997; Newby
et al, 1996; Roblyer et al, 1997; Anglin, 1995). Research have
established that technology can make a significant impact on
English teaching and learning (Armstrong & Yetter-Vassot, 1994;
Schrech and Schreck, 1992; Hoffman, 1995). However, due to the
limited advanced technology resources in China, little
attention is being paid to how to integrate technology into
effective English instruction by teachers of English. This

3

paper tries to provide a blueprint for technology application
in English instruction in China.
The Purpose of the Research Paper
The main purpose of this paper is not to suggest the
development of a new English teaching methodology to supersede
the existing ones in China, but rather to suggest that some
adjustments should be made to manage the complexity and speed
of changes in the current English teaching environment. It aims
to provide teachers of English in China with an introduction of
a number of key issues and recent theoretical developments in
foreign language instruction that will help them to understand
better the ways in which their learners learn and which will
provide a fund of knowledge from which to draw to inform in
their classroom practice. This paper is therefore concerned, in
the first instance, with exploring some fundamental questions
on the nature of learning and teaching, and then to see how the
answers to these questions lead naturally to the consideration
of gradually adopting the communicative approach and technology
in English teaching in China.
Therefore, the purpose of this research paper is
threefold: 1) to present reasons why current teaching methods
should be changed; 2) to offer a vision of "wh~' and" ho~' to
apply technology in English instruction by: a) offering the
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general important concepts in foreign language learning and
teaching, and b) surveying technology application in foreign
language instruction in the United States; and 3) to provide
some suggestions for merging the complex and rapid development
of the technologies in English teaching environments with other
complex issues involved through identifying technology as major
agent for coping.
Limitation of this Research
This literature review is based on the achievements of
technology application in the Western countries, mainly in
the United States. There is a great difference in educational
aim, philosophy, concepts and beliefs between the U.S. and
China. There is also a gap in technology application between
East and West, so there should be some adjustments in
adopting the communicative approach and technology of English
instruction to the special situation in China.
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CHAPTER II
Analyzing English Teaching Methodologies in China
Overview
China boasts the largest English language learning
population in the world. Dzau (1990) estimated that there are
about 200 to 300 million Chinese studying and using English
out of a population of 1.2 billion. English is considered the
international language of science and technology because 85%
of all information in the world-wide informational storage
and retrieval network is in English (Kaplan, 1982). The
opening of Chin~ s "door" to the outside the world and
possibilities for a rapid growth of international trade and
academic exchange arouse great enthusiasm among Chinese to
learn English. As a consequence, English learning becomes
prestigious-the vogue, the fashion and the rage (Dzau, 1990).
English is actually becoming a major priority in Chinese
education and is a compulsory course for the primary and
secondary school students. Some urban elementary school
students begin to learn English at Grade 4. All secondary
school students spend an average of five hours a week
attending classes to learn English for either three(for those
receiving the Compulsory Nine Year Education) or six years
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(for those receiving the 12 year education). College students
continue to study English for another three or four years.
However, a common complaint by the majority of these English
learners is that they find themselves at a loss when they
meet a foreigner because they do not know how to communicate
with native English speakers. Many Chinese students cannot
find anything suitable to say in English even after many
years of steady study.
Although there is a growing awareness of the need for
promoting the adoption of modern effective teaching
methodologies such as the communicative approach, traditional
pedagogies, such as grammar translation and audiolingual
methods still prevail in English instruction in China. Most
teachers of English adhere to the view of behaviorism in
which language learning is regarded as consisting of rote
practice, habit formation, shaping, overlearning,
reinforcement, conditioning, association, stimulus and
response. Therefore, modern approaches have fewer effects on
practice than many believe. The following analysis can
provide some explanations as to why the communicative
approach and technology do not appeal to most teachers of
English in China.
Restriction of Gatekeeping Examinations
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The first practical reason that Chinese must learn
English is to pass all rigid gatekeeping examinations; their
educational future is wholly dependent on the result of such
examinations. Teachers of English in China have the primary
responsibility of preparing their students to pass a variety
of levels of discrete-point, structure-based, pen-and-paper
examinations simply because the criteria of success of both
teaching and learning is largely based on the students'
achievement as measured by reading comprehension tests. In
order to assist students in achieving high scores on
centralized examinations, most teachers stress the importance
of a cognitive understanding of the rule-governed
characteristics of English. Teachers explain and analyze
English grammar rules in details, and they also use Chinese
to explain the new grammar items and to make comparisons
between English and Chinese. Thus, these teachers spend a
significant part of each English class lecturing and
tutoring. Accuracy-oriented beliefs force teachers of English
to correct every error of students'

utterances, as they

believe mistakes to be obstacles to successful English
learning. Because "the high priority attached to meticulous
standards of accuracy which, as well as having an intrinsic
moral value, was a prerequisite for passing the increasing
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number of formal written examinations"

(Howatt, 1984, p.132),

most English teachers rely heavily on the grammar translation
and audiolingual methods.
Lacking of Authentic Textbook Resources
The centralized textbooks are designed to teach grammar,
reading and writing with little emphasis on speaking or
listening. Both teachers and students have no freedom to
decide what is appropriate to teach or learn because teachers
have a sense of "security'' only when using the national
standard textbooks. For testing purposes, these texts must be
completed within a restricted time period, usually by the end
of each semester. Anderson (1993) notes that these nonauthentic textbooks are specially designed for lexical
purposes and having little meaning for students. Very few
opportunities are available for English learners to read or
hear contemporary English materials created by native
speakers, much less to interact with native speakers.
Supplementary books and materials are either non-existent,
prohibitively expensive, or simply unavailable in China
(Burnaby & Sun, 1989).
Teachers'

Beliefs about Language Learning

In China, teachers still hold the traditional belief
that teaching is pouring information into empty vessels, and
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learning is absorbing information quickly. In this model,
learning is perceived as a passive activity.
Furthermore, the teacher training programs have
historically focused on content area. Several authors address
this issue by pointing out that teacher training in China
emphasizes study in content area much more than teaching
methods or educational foundations

(Lo, 1984; Penner, 1995;

Throne & Wang, 1996; Zhou, 1988). Prior to their enrollment
in colleges or universities, potential teachers have already
been assigned to a declared major. Most courses offered for
their majors focus on the subject content with only two or
three courses dealing with general psychology and pedagogy.
Most educators and administrators believe that English
can be systematically taught and learned in the same manner
as other curricula. "The essential characteristics of the
Chinese view of language learning are memorization,
repetition, habit formation and the quantitative accumulation
of knowledge"

(Penner, 1995, p,5). The learning of their

native language has a profound influence on teachers
perceptions of English learning and teaching, as the Chinese
language is based on the "character" which is basically an
ideograph, Chinese is merely learned by mastery/acquisition
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of form, which eventually leads to the understanding and
creative use of the language.
In terms of English language education in the 1980s, an
initial intention was to train technicians and specialists to
read foreign

(mainly English) texts and documents

(Burnaby &

Sun, 1989) to meet rapidly growing political and economic
needs. Since then much time and effort has been given to the
explanation and memorization of individual words and their
usage appearing within the text, in the belief that language
proficiency is increased by memorization and practice. And,
some teachers of English still insist that the grammar

translation and audiolingual methods are effective and
efficient for most of Chinese students, because in China
English is not a second language but a foreign language,
a language is taught as a subject in school neither used as a
medium of instruction in education nor as a language of
communication, and Chinese students have rare opportunities
to expose themselves to English speaking environments after
class and few chances to interact with native speakers.

The

communicative approach is mainly applicable only for those
students who plan to go to English speaking countries
(Anderson, 1993; Huang

&

Naerssen, 1987).

Cultural Effect
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Traditional Chinese ideas about memorization and
recitation in English learning have deep roots. Accumulation
and retention of knowledge are viewed as the best ways to
achieve real mastery of any subject. This strongly favors
teacher-centered methods and structured curricula (Ting,
1987) .
Most Chinese students are reluctant to participate in
class discussion, simply because their culture restricts
their learning style as well. As teachers are generally
respected as the founts of knowledge, the language teacher's
role has been authoritative as military commander, high
priest, judge and executioner (Byron & Macmillan, 1990).
Chinese students may avoid talking too much to show their
respect for teachers ( Zhang, 1984). As being modest and
being ready to learn from others are viewed in China as
qualities of a good learner (Yu, 1984), Chinese students
prefer to be obedient and passive listeners rather than
active participants. In addition, due to their fear of
"losing face" when making mistakes, Chinese learners tend not
to be risk takers
Teachers'

(Anderson, 1993).

Limitation of Self-Proficiency

"The most obvious obstacle to teaching communicatively
in China is the great demands it places upon the teacher"
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(Anderson, 1993, p.473). By far the bulk of foreign language
instruction in China is conducted by Chinese teachers, the
majority of whom have probably never talked to a foreigner
inside or outside of China (Burnaby & Sun, 1989). Moreover,
some these teachers of English do not meet the national
professional requirements. According to a 1994 study
conducted by China Television Teachers'

College, there are

about 550,000 teachers of English in the elementary school(l6 grades). Of those teachers, 86.7% hold a certificate from a
teachers'

school (equal to a senior high school) to indicate

that they have completed two and three years of special
training. If, however, the teachers of English are placed at
the junior high level (7-9 grades), they must have three
years of teachers'

college study. Currently, there are 2.5

million teachers of English at this level and only 63.8 %
hold certificates. Finally, teachers of English at the senior
high level (10-12) go to a teachers'

university. Of the

teachers at this level, 93.6 % have qualified certificates
issued as part of their BA Degree (China Television Teachers'
College, 1994).
With a variety of English learning backgrounds and
diverse English competency levels, teachers of English know
little about current developments in applied linguistics or
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recent pedagogical proposals

(Yu, 1984). As some teachers

lack appropriate training, modern methodologies such as the
communicative approach to language teaching do not seem to
appeal to them at all, or at least make them uncomfortable.
Most teachers of English are uncertain of their English and
not secure enough to move away from the prescribed teaching
approach, so close analysis of familiar texts is something
they can do over and over again with confidence, without
stretching their English beyond their limits. Most teachers
are unwilling to innovate (Anderson, 1993).
In addition, as Porter and Brophy (1988) suggest, a
teacher's knowledge of learning as a student may have a
profound influence in his/her later teaching career. Teachers
of English can be considered among the successors and
survivors of the traditional teaching methods. As history
repeats itself, they recycle the same methodologies in their
teaching situation. As a consequence, even the most diligent
students can not communicate effectively with the target
population after more than ten years of studying of English.
In sum, it has become evident that English learning and
teaching is insufficient in China. Teachers of English need
to structure their teaching with an eye to their knowledge of
modern language teaching, learning theories, and
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instructional development.
CHAPTER III:
Literature Review of the Communicative Approach
and its Theoretical Foundations
This chapter is about the communicative approach, its
theoretical foundations and some analysis of effective
foreign language learning and teaching. The purpose of this
chapter is to review some recent and still developing
theories. An understanding of how these theories emerged and
are connected with each other should enable teachers of
English in China to evaluate their respective contributions
to English teaching. This discussion is included with a
belief that if teachers of English in China become aware of
some new concepts about current Western practices of
effective teaching and learning in general and second and
foreign language acquisition in particular, they may discover
clues about what they must do to succeed and how to adjust in
their teaching.
As was discussed in the previous chapter, teachers of
English in China have not developed a systematic
understanding of modern learning and teaching theories. Thus
developing an understanding of the communicative approach and
changing concepts of teaching and learning are equally
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crucial for teachers of English to solve ineffective English
teaching problems in China.
Brief Introduction of the Communicative Anproach
Within the past four decades, communicative language
teaching has been hailed as a revolution, and a solid base of
widely accepted principles has been established (Whitley,
1993). The communicative approach is well established as the
dominant theoretical model and is accepted by many applied
linguists and teachers as the most effective approach to
language instruction. This approach is based on several
general principles: l)the nature of language as a system for
expressing of meaning; 2)the primary function of language for
interaction and communication; 3) the structure of language
reflects its functional and communicative uses; 4) the
primary units of language are not merely its grammatical and
structural features, but categories of functional and
communicative meaning as exemplified in discourses

(Richards

& Rodgers, 1992).
The communication approach to teaching foreign languages
is also characterized by the following elements:
1) Concentration on use and appropriateness rather
than simply on language form;
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2) a tendency to favor fluency-focused rather than
simply accurately-focused activities;
3) communicative tasks are achieved through the
language use rather than simply exercises on the
language;
4) an emphasis is placed on student initiative and
interaction, rather than simply on teacher-centered
direction;
5) there will be a sensitivity to learners'
differences rather than a "lockstep" approach;
6) there is an awareness of variations in language
use rather than simply attention to the language
(Maley, 1984, pp. 6-11).
Therefore, communicative competency-"the capacity to
adapt to the contextual demands of a situation and use a
stock of language to receive and send appropriate messages"
(Cajkler

&

Addleman, 1992, p.33) has come to be considered

the aim of language learning in recent years. Communicative
competence depends on a balanced fusion of four language
skills: understanding when listening, making oneself
understood when speaking, understanding meaning when reading
(not just reading to learn the language), and writing with
purpose.
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Thus, the communicative approach can better prepare
foreign language learners to use a language for a real
purpose, that is, learning a foreign language through using
that language to interact meaningfully with other people.
General Concepts of Efficient Foreign Language Learning
Principles
The communicative approach is grounded in modern
theories of cognitive psychology and constructivism. In
contrast to behaviorism which focuses on the external
environment as the primary determinant of behavior (Newby, et
al, 1996), cognitive psychology is concerned with the way in
which the human mind thinks and learns as well as the mental
processes involved in learning (William & Burden, 1997).
Cognitive psychology deals with brain function in processing
data and input. In this approach, the learner is seen as an
active participant in learning, using various mental
strategies in order to sort out the system of the language to
be learned. Learning is an individual activity; each
individual learns and organizes information and calls it up
in his/her own way. Only when a person interacts with the
environment, is an organizing process occurring.
Constructivism is a relatively recent term. Newby et al.
(1996) conclude that there are three important theoretical
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principles arising from constructivism: 1) learning occurs
through the application of knowledge to the solution of
problems; 2)

learning occurs through interaction with others;

and 3) constructing knowledge can be thought of as an
apprenticeship process.
In addition, Kelly s

(1995) personal constructivist

theory emphasizes that learning involves learners making
their own sense out of information events. Learners are
actively involved in constructing their own personal
understanding of things, and this understanding will be
different for different people (William & Burden, 1997).
As far as effective learning is concerned, Rogers

(1969)

suggests significant learning will take place when the
subject matter is perceived to be of personal relevance to
the learner and when it involves active participation by the
learner. Learning that is self-initiated and which involves
feelings as well as cognition is most likely to be lasting
and pervasive (William & Burden, 1997).
Williams & Burden (1997) stress that because of the
social nature of such a venture, language learning involves
far more than simply learning skills, or a system of rules,
or a grammar; it involves an alteration in self-image, the
adoption of new social and cultural behavior, and ways of

19

being. Gardner's social educational model of language
learning (Gardner, 1985) incorporates the learners'

cultural

beliefs, their attitudes towards the learning situation, and
their motivation.
General Concepts of Effective Language Teaching Principles
Over the past four decades, extensive research has been
conducted to unveil and define the characteristics of the
effective teaching (Allen, 1987; Biddle and Ellen, 1964;
Brophy, 1979; Porter & Brophy, 1988, Carroll, 1963; Eble,
1972; Good, 1983; White, 1989). Brosh (1996) claims that
teaching and learning is a communication process, as teaching
is a two-way process. The effective teacher is often
described as someone who comes to know his/her students, is
sensitive to the way in which students receive and process
information, establishes a classroom environment that
stimulates and supports students'
students'

innate motivation, captures

attention and interest, adapts his/her own behavior

to meet students'

needs, and is able to respond to the group

dynamics of learning situations (Caraway, 1986; Dubelle,
1986). Penner (cited in Brosh, 1996) concludes:
The key to effective teaching lies in the growth and
improvement of classroom communication-the ability
of the teacher to adequately communicate to the
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student and the student's ability and opportunity to
respond and demonstrate some competence in
reproducing what he had learned by formulating in
his own words the facts and concepts that now
illuminate his mind (p.126).
Moreover, Brosh (1996) also claims that language
teaching differs in essential ways from teaching other
subjects for the following two reasons: 1) in terms of the
nature of the process, where the means of instruction is also
the subject of instruction; and 2)

language teaching is

enhanced by social, political, psychological, and practical
values that are beyond the control of teachers.
Setback (cited in McDonough, 1981) classifies five
rationales of effective language teaching:
1. Relevance- The content of the material should be
relevant to the student's own language needs.
2. Completeness- Inclusion of all the language necessary
for the stated aims of the course.
3. Authenticity- The material should be both
linguistically and culturally authentic.
4. Satisfaction- The student should leave each lesson
feeling he/she has benefited more than simply
progressed.
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5. Immediacy- The student can use the material in a
lesson straight away (p.150).
In other words, the better a teacher understands these
basic principles and phenomena of effective teaching, the
more efficiently the teaching process can be achieved.
Second Language Acquisition (SLA)
During the last 15 years, an extensive body of
literature has developed on second language acquisition (SLA)
(Ellis, 1995;

McDonough, 1981; Krashen, 1982;

Richards

&

Rogers, 1992). Ellis (1995) refers "second language
acquisition as the subconscious or conscious processes by
which a language other than the mother tongue is learned in a
natural or a tutored setting"

(p.6). The study of SLA is

directed at accounting for the learners'

competence in

efficient communication in a target language.
Error analysis provides unique insights in SLA since
errors are viewed as signals of certain stages of language
development, and longitudinal studies claim there is a
natural sequence to the development of a second language
(Ellis, 1995). Individual differences among learners
including age, aptitude, cognitive style, motivation and
personality have some influence in regard to SLA. The role of
motivation has been extensively examined in the work of
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Gardner and Lamber (1972) and research into how motivation
affects the process of learning has been conducted by Dulay
and Burt(1977).
Spitzer (1996) suggests the following elements as
important factors in providing the motivating context for
learning: action-active participation; fun-creative and
enjoyable activities; choice-choice of content, learning
methods and instructional materials; social interactionsufficient opportunities for cooperative learning experiences
among learners; error tolerance-a safe environment;
measurement-a positive and facilitative scorekeeper system;
feedback-timely and encouraging; challenge-developing selfset goals; and recognition: plenty of positive reinforcement.
Furthermore, Whiteley (1993) advocates that since affect
influences intake and output, teachers should decrease
anxiety, promote learners'

confidence and satisfaction with

their language competence, and engage students'

feelings and

cognitive ability.
Importance of Cultural Awareness in Foreign Language Teaching
Evans and Gonzalez (1993) state that one of the major
concerns for the foreign language profession today is to find
a way to promote better cross-cultural understanding while
continuing to develop linguistic skills (fluency, accuracy,
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breadth of lexical items, and so on). As culture is subsumed
in a range of variables which could affect successful foreign
language learning, various educational research projects have
called attention to the uniqueness and the inseparability of
cultural awareness from language learning (Byram, 1989; Byram
& Esarte-Sarries, 1991). Abrate (1993) indicates that
"besides its role in establishing effective communication,
the study of culture fosters intercultural understanding and
tolerance, a basic goal of foreign language study''

(p.32).

Sligers (1988) notes:
Since language is used in social exchanges, the
feelings, attitudes, and motivations of learners in
relation to the target language itself, to the
speakers of the language, and to the culture will
affect how learners respond to the input to which
they are exposed. In other words, these affective
variables will determine the rate and degree of
second language learning (p.30).
Interpreting cultural complexities can better prepare
language learners to behave appropriately in the foreign
culture (Byan, 1995; Garfinkel, 1986; King, 1990). Bailey
(1996) concludes that with increasing frequency cultural
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understanding is considered as important as knowledge of the
foreign language itself.
Authentic Materials
During the last past two decades, a clear shift in
language learning theory has led to calls for more authentic
communication in the classroom (Cononelos & Oliva, 1993;
Goodman, 1986). Currently, many teachers of foreign language
believe that authentic documents provide an appropriate
context for language practice because they are not
artificially glossed or rearranged.
Authentic materials refer to the "real-life" quality of
a language in any type of text, graphic, video, audio, and so
on, taken from the target culture and produced by native
speakers. These materials are obviously a rich source of
information about the target culture, and they also provide
learners with much needed input for the process of language
acquisition. "Fully exploited, authentic texts give students
direct access to the culture and help them use the new
language authentically themselves, to communicate meaning in
meaningful situations rather than for demonstrating knowledge
of a grammar point of a lexical item."

(Rivers, 1987, p.44).

When authentic material is used properly, it can help
students overcome their difficulties in learning. Raphan
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(1996) argues that people learn best from those presentations
that most closely simulate reality. Abrate (1993)

suggests

exploring authentic materials can help the learners read
"inside" the lines, to view the target culture through the
eyes of an insider, not just as an outsider.
In summary, all the theories previously discussed can
present a relatively new perspective for teachers of English
in China to enhance their knowledge base, and can also
provide these teachers with useful information for making
wise judgments about pedagogy.
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CHAPTER IV

The Importance of Technology Application in
Foreign Language Instruction
Perhaps no single issue in history has captured the
imagination of educators as much as the emergence of
technology (Milone, 1997). The development of educational
technology and its use in language teaching are currently
guided by major theories of learning and teaching. The use of
technology in education is much more than computers in the
classroom; it also involves the idea of how to use
technology. Seels and Richey (cited in Lamb & Johnson, 1994)
define instructional technology as "the theory and practice
of design, development, utilization, management and
evaluation of processes and resources of learning ... resources
are sources of support for learning, including support
systems and instructional materials and environments ... The
purpose of instructional technology is to affect and effect
learning"

(p. 3) .

Stice (1995) notes that students retain ten percent of
what they read, 26 percent of what they hear, 30 percent of
what they see, 50 percent of what they see and hear, 70
percent of what they say, and 90 percent of what they say as
they do something. Technology is the tool to engage students
in all kinds of active learning activities. Maddux, Johnson &
Willis

(1997)

believe that technology has the potential to

become education's single most useful learning tool.

27

Chrisman and Holliday (1996) declare that "technology
helps teachers to become facilitators of learning, as opposed
to dispensers of knowledge. Using of technology will move
from the almost exclusive domain of tutorial and application
arenas to that of exploratory and communication arena" (p.
110). Thus, a scientific understanding of technology
application in education can provide teachers of English in
China with a clearer picture of what, why and how technology
can improve foreign language teaching and learning.
Historical Overview of Technology Application in Foreign
Language Teaching
Technology application in foreign language teaching can
inspire efficient instruction and learning, because technology can empower cultural awareness, provide authentic
materials, offer students'

control of their learning by

providing immediate feedback,

involve interactive

participation between teachers and students and among
students themselves, and relate learning with actual
situations. These are the main issues discussed in early
chapters in relation to the communicative approach as well as
effective language teaching and learning. Maddux and Johnson
(1997) predict that one educational effect is that technology
will redefine teaching and learning and move class and group
instruction more toward individualization.
Armstrong

&

Yetter-Vassot (1994) and Hoffman (1995)

indicate that there is close connection between technology
and language teaching. There are two main historical stages
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in the teaching of foreign language. One stage is the
traditional (audio) language laboratory approach of the 1950s
in which teachers worked at a central console with individual
students seated in personal carrels. During this stage,
instructional emphasis was placed on the dissemination of
auditory input; foreign language classes based on an audiolingual model tended to discourage communication among the
students (Armstrong

&

Yetto-Vassot, 1994). Unfortunately,

"lab exercises were rigidly mechanical in design, did not
relate to real world experiences and allowed, at most,
passive responses from students" (Hoffman, p.24). This
technology application has been blamed for reducing the
motivation of students for learning a language.
The second historical stage is the use of current
technology developed from the mid-1970s with an emphasis on
the language learning context and the communication approach.
This kind of technology application has the potential to
enhance foreign language teaching and learning. Instructors
now use an array of instructional technologies including
television, video, satellite broadcasts, computer-assisted
instruction, multimedia, E-mail, Internet and the World Wide
Web. This evolution has led away from programs focused on
basic linguistic practice and towards programs that
incorporate culture and real life simulations.
Visual Presentation and Auditory Reception
Television, video, and satellite television can be
catalogued as a visual presentation for this paper. There are
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many ways to provide exciting learning experience using
television and video to link foreign language with other
subjects.
Armstrong & Yetter-Vassot (1994)

indicate that the use

of visual equipment to augment students'

contact with a

foreign language and culture is not a new application of this
technology. This technology can bring native speakers as well
as authentic materials easily into the classroom no matter
how remote the area it is. It gives students a richer context
in which to learn the target language because it provides
visual and aural input, that is, students are exposed to
various regional accents and sociocutural norms while viewing
the authentic scenes from the foreign countries. In addition
to the spoken message, students can also experience the
paralinguistic cues that often accompany the spoken message.
Appropriate proxemics (the study of the nature, degree, and
effect of the spatial separation and of how this separation
related to environmental and cultural factors),

kinetics

(a

systematic study of the relationship between nonlingual body
motion and communication), and vocalizations in the target
language are all important aspects of communication
(Richardson & Scinicariello, 1992). In viewing interactions
among the native speakers, and with appropriate guidance from
the teacher, students will come to have a better
understanding of the discourse strategies that native
speakers use when conversing.
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Satellite broadcasts are also useful resources for both
teachers and advanced learners. One advantage of television
and satellite broadcast is that these transmissions are
usually authentic newscasts from the foreign countries,
providing language experiences as well as valuable political
and cultural information. Another advantage is that satellite
technology also allows students to engage in distance
learning independent of time-space limitations. Most distance
learning providers deliver courses using the combination of
fax, voice, video and on-line discussion. Innovative uses of
a number of new technologies serve to enhance distance
education through two-way video over satellite and fiber
optic lines. This becomes very important in foreign language
teaching and learning when there are not enough qualified
instructors to teach the language. The active environment of
social learning with access to local, national, and
international networks increases interaction and
communication among the students, teachers, and other members
of the world community.
Armstrong & Yetto-Vassot (1994) argue that such
technology allows better access to authentic cultural and
linguistic material. In addition, effective activities and
discussion may allow students to perceive three-dimensional
visitors to their classroom. Language learning then becomes
more than an endless series of verbs and conjugations: it is
the gateway into the lives of a different group of people. As
such, distant learning has brought down the schoolhouse
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walls. The instructional content can be delivered when and
where it is needed- whether in the home, the workplace, or
the school.
Computer-Assisted Language Leaning (CALL) and Education Online
During the past decade, computer use in educational
settings has increased dramatically. "Viewed as a new
resource to help promote, enhance and facilitate learning,
the computer has fostered high expectations of more
effective, more relevant, more motivating and more innovative
new learning experiences"

(Schreck & Schreck, 1992, p. 472).

Technological advances in both hardware and software continue
to expand the capabilities that this powerful medium has to
offer.
Of the five kinds of instructional software, drill and
practice exercises were among the earliest CALL applications
and continue to account for a sizable proportion of available
courseware designed to promote certain aspects of foreign
language proficiency. They are used to provide repetitive
exercises for rote skills. These programs are especially
useful for teaching vocabulary and the application of grammar
rules because they can allow individual foreign language
students to learn at their own pace and provide immediate
feedback to the students'

responses. The main of disadvantage

of this style of software is that it is boring and there is a
tendency to present skills in isolation. What a teacher can
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do is to shorten the students exposure time to drill and
practice and to vary the different classroom activities.
Tutorial programs attempt to teach new materials by
direct instruction models similar to a teacher's classroom
instruction on the topic. Since tutorials can provide selfpace instruction, foreign language teachers can provide
tutorials at the very beginning of the classes in reading and
writing. Since teachers are freed from direct instruction,
they can work with those students who need special
assistance.
Simulations and games can encourage foreign language
practice. They can also be used to facilitate group
discussions among students. Word games focus on learning
words and word categories. Teachers also can use role-play
activities to let students communicate with each other by
acting out roles on the computer screen. Problem-solving
software may also be used in foreign language classrooms;
however these program are rare and little research on this
usefulness is available.
Word processing has generally been viewed as the most
powerful software for teaching language topics. A word
processing package may have various features depending on its
purpose and intended users. Some features such as checking
and correcting spelling, suggesting words, and reviewing
style and grammar can help foreign language students to make
corrections more efficiently, which in turn can motivate them
to write more and engage in more of the tutorial session, as
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well as permitting students to adjust naturally to the form
of exposure that best suits them (Herron & Moos, 1993).
First appearing in the commercial market in 1976, video
players combine with computers to give teachers and students
high quality interactive video and audio media. Video players
can store audio, video, graphic and text in an analog format.
The current coupling of videodisc players and computers has
distinct advantages over using videotapes alone.

For example,

videodisc picture quality is superior to that of videotape,
and can allow greater clarity in freeze frame and motion
searches with bar-code access. It can access any of the disc
54,000 individual frames within four seconds, affording the
creation of virtually instant links with other selected
frames or segments of text

(Roblyer, Edwards & Havriluk,

1997) .
Computer Die-Read-Only Memory (CD-ROM) has a capacity of
660 megabytes, which equates to approximately of 250,000
pages of text, or five hundred 500-page novels and combines
graphics, texts, audio, video and animation together in a
disc just 4.74 inches in diameter (Roblyer, Edwards &
Havriluk, 1997). Moreover, CD-ROMs are excellent in foreign
language listening, speaking, reading and writing for
improving foreign language learners'

communicative

competence. CD-ROMs are powerful and engaging learning
experiences that can create an even playing field for all
students. Since students can choose their own pathways
through the information, they can either play the CD-ROMs
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individually or arranged to work in pairs or small groups.
These CD-ROMs may be used as a basis for interactive learning
activities, such as grammar review, role-playing, peer
evaluation of writing, and discussions and oral presentation.
The Internet and the World Wide Web (WWW, or simply the
Web) have been considered to be the "Information
Superhighway" because they put unlimited information
resources at our fingertips. Text, statistics, graphics,
sound and video are just a mouse click away, which makes the
Internet and WWW a potential tool for information discovery
and learning. In the 1990s, the Internet is becoming popular
as a way of linking computers all over the world into
electronic communication networks. This process makes
widespread computer-based instruction a reality ( Li & Hart,
1996). Text, graphics, sound, electronic-mail (E-mail),
newsgroups, chat lines and libraries are linked to sites on
the Internet. All these functions are those most commonly
needed in foreign language instruction. For instance, when
using E-mail students can respond to the comments of others
simultaneously and assume responsibility for their own
learning; students become more and more concerned with the
quality of their writing when they are communicating via the
network with distance audiences, especially native speaking
pen pals (Cononelos & Oliva, 1993). Teachers can also arrange
organized E-mail exchanges between entire classes for
discussion. Such activities can motivate better writing
skills and greater peer interaction.
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The World Wide Web suddenly burst forth in 1993. The
ease with which Web can be reached, as well as the worldwide
accessibility, multimedia capacities and interactive
functions, makes the Web an attractive environment for
carrying on computer-based instruction (Li & Hard, 1996).
Basically, the Web is a way of creating a geographically
distributed pool of information by marrying two new
technologies-hypermedia for nonsequential access to
multimedia information and the global nexus known as the
Internet capable of scouring a world wide network in search
of information (Pfaffenberger, 1995). Teleconferencing (audio
teleconferences, audiographic teleconferences and video
teleconferences), and other innovations offer an exciting new
world of rich databases of authentic materials and learning
opportunities for foreign language instruction.
As distance no longer poses an obstacle to learning,
advances in the Information Superhighway can alter the
limitations of time and space, allowing more flexibility.
Immediate access to the global interlinked multimedia
resources, connecting teachers and students to real world
events can make individualization possible as never before,
and encourage collaborations that extend beyond the
classroom. This "Information Highway'' extends learning beyond
the classroom to distant sites around the world and creates
an environment of increasing interaction and communication
among students and their teachers for real life learning.
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The Information Superhighway has the power to enrich and
extend the language teaching curriculum and allows people to
learn everywhere and anytime, do research on any topic,
create and share media-rich international audience and make
their voices heard in the global arenas. The Information
Superhighway offers foreign language learners virtual
immersion experiences (Kurshan, Isler & Blackburn, 1997) and
provides students with easy access to current information
from countries around the world as text can be read in the
authentic target language instantly. Students can perform
collaborations in cross-cultural Internet projects, such as
data gathering, reporting, and discussion groups, an
effective way for foreign language students to learn and to
retain what they experience.
The Internet and the Web are especially beneficial to
English instructors in the developing countries where
authentic materials are rare and difficult to obtain. Since
most of the information on the Internet is in English,
English learners can explore their favorite sites while
reading authentic materials and have opportunities to
interact with native speakers. In such a way, language
learning can extend beyond the classroom walls.
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CHAPTER V
Potential Technology Application in
English Teaching in China
Current Status of Technology Application in English Teaching
in China
Although educational technology has been translated
literally as "electronic education" in Chinese, it is still
referred to audio-visual education. Liu (1996) indicates that
Chin~ s "electronic education" started in the 1950s and was
largely ignored until the early 1980s, with the
implementation of the open door policy and drive toward
economic reformation. In this era, the media mainly used were
slides, films, tape-recording, video, and language labs to
assist in foreign language instruction. Currently the
majority of available technology facilities in China still
remain at the audio-visual stage (Tay, 1993a).
According to Richardson (1990), computer education first
appeared in China in 1958 and received little attention until
the 1980s. Since then the Chinese government has adopted a
more open foreign policy, the Chinese computer industry has
been expanding rapidly, particularly in manufacturing,
application, and education. Government statistics show that
about 32,000 microcomputers were manufactured locally in
1985. In 1987, China was able to produce 100,000
microcomputers a year (Tay, 1993a). Apparently personal
computer ownership doubles every 2 years in China (Bustein

&

Kline, 1995). Over three hundred thousand modem-equipped
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computers are now sold in China every year (U.S. Embassy
Beijing, November 1996).
The Chinese government is promoting the construction of
the China Information Infrastructure, with the Internet
connection forming one of the major concerns. There are four
network operators (CHINANET, CASNET, GBNET and CERNET)

in

China. As of January 1997, the Internet linked over 170
countries and regions, 16.1 million hosts and over 70 million
users

(A September 1997 report from US Embassy, Beijing).
China Education Research Net (CERNET) was established in

November 1994, and its main objective is "to establish a
nation-wide education and research network infrastructure to
support education and research in and among universities,
institutes and schools in China using the up-to-date
telecommunication and computer techniques"

(CERNET, 1995). It

aims to link all the universities and institutes in China in
the near future and connect high schools, middle schools and
primary schools and other education and research entities by
the end of this century. The first phase is to link 1000
universities and institutes to the global Internet. Following
that, more than 39,412 middle schools with 55,120,000
students and 160,000 primary schools with 120,000,000 pupils
will also linked to the CERNET (CERNET, 1995).
So far, National Computing and Networking Facility of
China (NCNFC) has linked China's top universities with the
World Wide Web and has become the access to the international
information highway. Now there are ten of thousands of
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individual users on the Chinese academic network (U.S.
Embassy, Beijing, November 1996). Although technology
application in the middle school level is at the initial
stage, it is developing quickly. Song (1997) predicted that
computer application will become extremely popular within
seven years in China.
laboratory schools,

It is estimated that by 2000, 1000

64% of which are elementary schools will

be connected with the Internet and the Web.
"GoldenDisc English", the first set of English language
education software for the nine-year compulsory education in
China began its official distribution in August, 1997. The
software is distributed in two formats, either 10 laser discs
or 20 video CDs. More than 200 people from the education and
entertainment circles in China were involved in the
development of these materials

(China Technology Newsbriefs,

1997) .
However, technology applications in foreign language
teaching and learning have not happened overnight for several
reasons in China. Although enhanced computer use in China is
beginning to change the instructional perspectives of
teachers and school administrators, there are some real
obstacles to overcome in achieving desirable reforms.
Barriers
Limitation of Technology Resources
Johnston (1986, cited in Tay, 1993a) describes
instructional television in China similar to the model of
instructional television that dominated in the U.S. in the
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1960s. The emphasis is on videotaping good lectures in their
natural environment: standing behind a podium inputting
knowledge verbally. This "talking head" approach fails to
make use of the strengths of the medium.
Heide and Handerson (1994) indicate that the single
greatest obstacle to the incorporation of technology into
students daily lives is money. As a developing country, China
is not capable of investing heavily in technology application
in education although its importance has been acknowledged
recently. Technology application in foreign language teaching
is not very popular due to the shortage of funds.
The computer has only been known to most English
learners in China for about a decade; computer applications
and language labs are limited to English major students at
the university level. Not only is there limited access to
computers and telephone lines, but the hardware interface and
communications software are also too expensive for most
government supported schools and colleges. Software in China
tends to be utilitarian. This is probably due in part to the
fact that the whole instructional technology effort is quite
young.
Administrative Issues
Johnston (1986, cited in Tay, 1993b) notes:
In elementary and secondary schools, China appears
to be about where the U.S. was in 1982: widespread
enthusiasm and a few exemplary programs, but few
schools with articulated programs in computer
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literacy and very few teachers with adequate skills
or access to microcomputer. Few schools have
computers ... , but China officials hope to change
this in a short period of time ... Some seem to think
that only way to they can 'catch up'

with the West

is to provide students with intensive training in a
computer language ... (p.3)
Xia (1996) indicates that most of the administrators in
the elementary and middle school levels have little knowledge
about technology, although they have a great enthusiasm for
buying some advanced applications. These administrators do
not have an advising center to consult with when they decide
to purchase such hardware and software. Sometimes they are
fooled by false information from some businessmen. When some
schools have invested a large amount of money in buying such
technology, applications have still been very limited. Even
within these schools, they provide computers without proper
teacher inservice related to basic computer knowledge along
with instruction as to how to integrate computers into the
curriculum.
Teachers'

Resistance

In the eyes of most teachers of English in China,
technology sounds nice but is too far way to be real. The
integration of technology into their daily teaching situation
seems to be the area of little immediate concern. The
teachers of English are unconcerned about learning theories
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of technology application and have little understanding about
the importance of its application.
According to Maddux, Johnson & Willis

(1997), there is

computer anxiety among American educators because they lack
the knowledge needed how to use technology, and receive
inadequate training or support, and experience conflicts with
their theoretical views of teaching and learning. It is
natural for teachers of English in China to develop
technology anxiety as well. The primary reason for teachers'
distrust and fear is that teachers believe that any
innovation will finally change their traditional role as sole
knowledge deliverers and information authorities. They fear
that they will eventually be replaced by technology. This
intense inner conflict is caused by the sharp contrast
between the new approaches required by technology with
teachers'

beliefs about curriculum, collaboration and other

issues. Furthermore teachers are very doubtful about
technology's impact on students'

achievement on the standard

exams.
A Research Gap
Although there are some articles about the reasons for
applying technology in English instruction, articles on
theory have been more abundant than those on techniques for
working with particular functions and items, it is the latter
that really concern teachers. Few practical studies provide
evidence of how to integrate technology into instruction, and
little research is done by practicing teachers.
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Suggestions for Recommendation
Changing the Ideas
Some educational technology advising centers should be
established to provide useful technology advice to schools.
Administrators should come to regard the application of
technology as an investment, as opposed to a cost. As
technology has become more advanced and pervasive, more
information is deemed important to learn than ever before,
and our daily life has become more complex. More emphasis
should be placed on learning how to learn instead of learning
specific content. Because students today will become the main
work force in the 21st century, they must develop the
technology application skills needed to survive in an
increasingly competitive global market. Thus schools must
learn to see technology as an essential classroom component
which is as important as pencils, paper and books.
Changing Teaching Method
It would not be wise to adopt the communicative approach
exclusively, and abandoning traditional English teaching
methods immediately for several reasons: a) the needs of the
teachers and students; b) the limitations and constraints of
the Chinese teachers; c) the lack of materials; d) the
emphasis on the preparation of students for centralized
examinations; and e) the cultural differences in students'
participation in the classroom and beliefs about teaching
discussed previously. However, certain changes in teaching
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methods should be of immediate concern. English instruction
must begin to match the criteria of modern English learning
theories and meet growing needs in China.
It is clear that neither the grammar translation,
audiolingual approaches nor the communicative approach can
meet the needs of all students in an English teaching
classroom in China. A better solution will be to merge the
grammar translation and audiolingual approaches with the
communicative approach to form a new and more useful English
teaching curriculum with the aid of technology. For instance,
in the acquisition of some specific skills (spelling and
grammar rules), drill and pattern software focusing on
accuracy can be applied in such situations for beginning
learners. At the same time with the aid of technology the
communicative approach can be applied to inspire students to
see the relevance learning English of their needs,
experiences and interests.
The policy makers in China should make some adjustment
in the national entrance examination. There should be a
balance in requirements within the four skills of reading,
listening, speaking, and writing, to encourage students to
develop communicative competence. Only after such reform has
been performed can teachers of English be provided enough
room to adopt new pedagogies.
Learning Directly from Foreign Countries
In order to lessen the gap between China and developed
countries, the Chinese government can invite experts from
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foreign countries to offer lectures and workshops by the
means of satellite television broadcasting to let more and
more teachers develop basic computer literacy. These efforts
could also include visits by Chinese officials to developed
countries to observe technology application at work,
opportunities for school administrators and teachers to study
technology application in foreign countries, and the sharing
of information relative to computer hardware and software and
updating facilities.
Preservice and Inservice Teacher Training
The speed at which current technology burst upon the
scene within a decade catches most educators unprepared.
Currently, lack of proper training has become a national
concern, so technology oriented training is crucial for
teachers'

success and for their students'

success after they

graduate from schools or universities.
Preservice teacher training programs should not be
limited to only subject content. In addition, some emphasis
should be placed on the acquisition of skills and abilities
rather than on knowledge. Thus certain curricula concerned
with the theories and applications of technology should be
included in their programs. If potential teachers are to
understand the true value of technology in teaching they must
be exposed to excellent models of university teaching that
employ technology. These teachers can then act as the "test
pilots" for future teaching situations in applying
technology.
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The retraining of practicing teachers for the
development of language skills and teaching competence will
be of great significance in their professional development.
This retraining can be conducted by means of technology, such
as using satellite TV to broadcast short or long term courses
in which teachers can receive training in all four language
skill areas, and computer literacy programs.

This inservice

training should be undertaken within school districts and
connected with universities and colleges.
At the same time, teachers need to become comfortable
with technology. Teachers should develop a new vision of a
future in which they will not be concerned about being
replaced by technology. Instead teachers will have greater
freedom to pay more attention to individual students.
Teachers should also be encouraged to use currently available
technology creatively and combine new technology in their
teaching.
Changing the usual medium of function and utilization is
an important key in effective teaching. Currently, the most
popular technology used in English teaching in China gives
priority to tape recorders and language labs. Most teachers
mainly use them as a simple tool to broadcast text, letting
students imitate the pronunciation and intonation of good
speakers. Why not change this use of tape recorders as a
passive medium to an active participant. With tools as such
simple tape recorders, teachers can record students'

oral

activities in English class and broadcast them later to let
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students evaluate their own performance. Teachers can also
record the whole process of each English class in order to
analyze and evaluate the result of their teaching and do some
teaching research as well. When the focus of English learning
is no longer reading comprehension, tape recorders can be
used to broadcast the items of listening tests and to test
students'

oral English.

Teachers of English can also alter or eliminate a
medium. When using video equipment, teachers can turn the
sound down on a videotape to draw students'

attention to

visual aspects, such as the body language of the participants. Such application can be applied at the beginning of
instruction to motive students'

interests and encourage

students to predict the content. With enough hands-on
experiences, teachers can integrate existing technology into
their teaching style and develop more effective strategies
that provide consistent technology application.
Computers will become an important component of
classroom instruction in the near future in China, teachers
of English should actively participate in computer training
programs to learn how to utilize and integrate computers into
English curriculum.
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CHAPTER VI
Conclusion
Technology is reshaping society and there is no doubt of
its impact on the process of teaching and learning. Since
technology application in education in China is in its
infancy, it is not an easy challenge for those teachers who
were trained at a time when computers were read about but
rarely seen in operation. It is, however, a challenge
teachers of English must meet if they are to successfully
bring English to this Chinese generation in the Information
Age. Technology is linking the world into an information
highway, and there is no time for us to wait.
However, technology itself is by no means the final
answer to solve the current problems of inefficient English
instruction. "Technology used with learning is only a tool,
and must only be used as such. Language is not its
transmission, it is dependent on people and the way in which
they choose to transmit language"

(Bedford, 1991). Such the

most important factors in the extension of technology
applications depends upon the way they are employed, and more
specifically, the ways teachers choose to employ them
(Brierley & Kemble, 1991). Maddux and Johnson stress that:
"any technology is only as good as the skills and the
attitudes of the people who use it and the educational
methods and strategies they devise and implement"

(p.5).

Teachers of English in China, who can learn first hand
from advanced technology and theories without extra
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translation, should play the role of pioneers, borrow the new
instructional theories and methods and make certain
adjustments to their daily teaching.

What these teachers can

do now is to use available technologies to promote further
development and to become really interested and actively
involved in following the issues and trends of technology
application in the world. It is only when applied by wellprepared teachers that technology can be utilized for really
efficient English instruction in China.
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